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PART 1  INTRODUCTORY MATTERS

1  INTRODUCTION

1.1  The Great Reversal

For most of the last century, Christians in the Western world had little political involvement. Evangelicals, in particular, were in what scholars have called the 'Great Reversal' (Stott, 1999, p 8), that long period (through to about 1980) in which they neglected their social and educational responsibilities. Only in the last two decades has there been a substantial rediscovery of the political dimension of Biblical faith. That rediscovery has been long overdue.

This is really a return to normality, since the notion that biblical Christianity has nothing to do with politics is little more than a modern Western Christian aberration, which would not have been entertained by the Church in most periods and places of its history. (Bauckham, 1989, p 1)

Not surprisingly such political involvement as there has been has tended to be inept. Writing in 1976, the political theorist Philip Giddings complained that Christian political comment tended to be,

either pious generalities with which it would be difficult for anyone to disagree, or over-specific prescriptions which owe more to the author's political ideology than his Christian faith. (Giddings, 1976, p 1)

Eight years later another leading political thinker, Paul Marshall, agreed with Giddings' criticism and averred that it still held (Marshall, 1984, p 5). To a large extent, it still does.

1.2  Strategy, Tactics, Logistics

Effective political action - well, almost any action for that matter - depends on adequate planning at three levels, those of strategy, tactics and logistics:

•
Logistics
All the resources, of people, facilities, equipment and materials,



that are needed to support the action. These are determined by the

•
Tactics
what we seek to do day by day over the issues in question. These


tactics (and thus the logistics) are determined by the

•
Strategy
the overall goal.

Sadly too much Christian action has been a gut reaction that has launched us into tactical responses before any strategic analysis has been attempted. So often the immediate issues (e.g. abortion, pornography, euthanasia, multi-faith RE, Sunday trading) are important more as symptoms of underlying changes in the structure of society and in the worldviews that shape the public realm. Responses that fail to address these strategic matters will be seen to be irrelevant and regressive by society at large, and so prove to be ineffective. Bad laws must be changed, but new laws will be effective only to the extent that the hearts and minds of the people have already been won over to their authority and discipline.

In this paper we are reviewing one example of recent Christian political action in order that we might learn from it. It is chosen because it contains both success and failure, strengths as well as weaknesses. The example is of Christian action to reclaim education for Christ and concerns what have become known as the New Independent Christian Schools.

2  SOME HISTORICAL BACKGROUND

2.1  Educational Traditions in England

Christians have been establishing schools in Britain for well over 1000 years,
 but through most of the present century relatively few have been established. The Church of England, for example has opened few new schools since the First World War and has made no attempt to keep pace with the expansion of London and the provincial cities. Many Church leaders show little enthusiasm for their schools. The underlying reason would appear to be a widespread acceptance of Enlightenment secularism. Even Christians appear to take three significant dualisms for granted:

•
In society that we separate the private realm from the public, i.e. the realm of family, community, clothing, diet, morals and beliefs from that of government, economy, education, science technology, facts and knowledge.

•
In school that we separate the secular and religious (RE, worship) areas of curriculum and school life.

•
In church that we focus on the religious and private realms of life and exclude teaching on the 'secular' and public realms of life and discipleship.

Another helpful way of describing this situation is to say that there has been a near-universal acceptance of a Dogma of Neutrality. The public realms of life and the secular curriculum in schools have been regarded as neutral areas from which personal religion is rightly excluded. Consequently, although five major traditions can be seen at work in the development of English education over the past two centuries, those traditions have all been fundamentally secular (Figure 1 - see Williams, 1961; Lawton, 1975, 1989; Bottery, 1990, Ernest, 1991).

Figure 1  Traditions of English Education
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By the 19th century there were two major kinds of school to be found in England: the Public Schools that were middle class and secular in the spirit of the Renaissance and Enlightenment, and the Elementary Schools that were a Christian upper and middle class charitable mission to the children of the labouring poor. The former schools were dominated by the Old Humanist tradition with its emphasis on transmitting a body of structured pure knowledge, on forming character, and on handing on a common cultural heritage. The latter were dominated by the Industrial Trainer tradition. In the climate of optimistic affluence that accompanied industrialization, the upper and middle classes emphasised low-level skills training for the masses, together with social training that taught them to be obedient, to defer to their betters, and to respect their lowly station in life. Some modern descendants of the Industrial Trainers still champion low-level skills and moral reformation, but most take account of industrial history and favour broader forms of education that produce competence for employment in a technological world. These, the Technological Pragmatists, emphasise the pursuit of maths, science and technology. The remaining two traditions represent reactions against the rationalism and empricism of modern science and technology. The Progressive Educators, who probably dominate educational training today, promote a child-centred vision of education. Their aim is self-realization and fulfilment through the development of process skills and the exploration of values. The more recent and more thoroughgoing reaction is that of the Social Reconstructionists. Their goal is the empowerment of learners to become autonomous, critical citizens in a democratic society. Politically the National Curriculum was a Tory response to the perception that school education was being dominated by the latter two traditions. It was an attempt to pull education back under utilitarian (Technological Pragmatist) control. From a Christian perspective the immense value of the National Curriculum is that it has exposed the real differences of worldview. It has forced a recognition that all educational traditions have their faith commitments that will shape and colour every area of school life and curriculum.
2.2  The Role of the Church in Education

When, in the 19th century, the churches spearheaded the movement to universal schooling, they did so in the Industrial Trainer tradition. With the wisdom of hindsight, it is clear that the churches failed to face the implications of the Christian gospel for culture and society and never thought through a Christian philosophy of education. With but few and short-lived exceptions, they failed to bring the Gospel and Christian discipleship to the working classes, and they were united in the belief that a 'secular' education restricted to the basic elements of the three Rs was all that was appropriate for their children. They were blind to the injustice and unbelief of their social and educational vision.
 The result was twofold: a further growth in the alienation of the working classes from the churches
 and a steady secularisation of education.

The secularisation was accelerated by a history of Christian rivalry. The Church of England was the Established Church in law and had long supported policies of active discrimination against all other Christians. This was manifest in the field of education as a vehement struggle over the Church ownership of schools and over Religious Instruction. In the 19th and early 20th century education debates, this became a social and political battle as the upper classes and Churchmen identified almost totally with the Tories, and the middle classes and nonconformists with the Whigs/Liberals. Eventually battle weariness and a growing indifference fuelled the desire to confine government interest and finance to secular education where all were agreed, and to avoid Religious Instruction on which there was so much division. By the time of the 1944 settlement, the main body of nonconformist opinion agreed with the Labour Movement
 and advocated the replacement of the dual (voluntary and council) system by a unified state system with undenominational agreed syllabi for RE. Some Anglicans concurred, but most wished to retain the dual system. The 1944 Education Act (George VI, 1944) was almost inevitably a compromise. It established two types of Voluntary school: Aided and Controlled. Only for Aided schools, where the founding body provides part of the capital costs,
 is there a real measure of denominational control. With a firm commitment to Christian nurture for all Catholic children, the Catholic Church opted nationally for Aided status and balanced secondary provision. The Anglican Church was hopelessly divided on the matter and unable to agree a national policy; the decision was left to each diocese. Some dioceses (e.g., Blackburn) went for entirely Aided schools; others (e.g., Bristol) almost entirely for Controlled. Only the dioceses of London and Southwark followed the Catholics in going for Aided status together with balanced secondary provision (Cooling & Oliver, 1989, p 17). Overall many Church schools passed to LEA control and many small ones were eventually closed. In 1938 over half of state schools were church schools (Cruickshank, 1963, p 191);
 by 1981 this had fallen to rather less than a third, a position which has remained virtually unchanged since then (Cooling & Oliver, 1989). The effect of the abandonment of the aim of Christian nurture by Anglican schools is evident in the research findings of Leslie Francis (Francis, 1987, 1995). Based on an empirical study of primary
 school children he drew the following nine main conclusions (Francis, 1987, p 190):


(1)
Many county schools promote a Christian presence in education and foster contact with the churches.


(2)
Many headteachers are church-going Christians whose personal beliefs influence their professional practice.


(3)
Christian presence in county schools is diminishing as older headteachers are replaced by a younger generation.


(4)
Church of England controlled status promotes neighbourhood schools which are more church-related than county schools.


(5)
Church of England aided status promotes religiously distinctive schools, even in single school areas.


(6)
Catholic aided status promotes very religiously distinctive schools operated mainly for Catholic pupils.


(7)
Church of England controlled schools have a negative impact on the religious attitudes of their pupils compared with county schools.


(8)
Church of England aided schools have the same impact on the religious attitudes of their pupils as county schools.


(9)
Catholic schools have a positive impact on the religious attitudes of their pupils compared with county schools.

He has defended these findings against criticism and has concluded (Francis, 1995, p 137):

I face [a] challenge as a pastoral theologian deeply committed to the effective development of the church school system. The research data still suggest to me that some Church of England schools have a negative influence on their pupils' attitudes towards Christianity. I remain puzzled that a church radically committed to serving the nation's children should consider undermining their confidence in Christianity to be an essential part of this service.

2.3  Christian Strategy and Tactics for Education

The strategic goal we are considering is the re-establishment of Christian education. Specifically, the reclaiming of schools and colleges is in mind, because they currently embrace the vast majority of Christian children and, to a very large extent, determine their life course. However the greater goal concerns the whole of life: the integration of Christian school and college education with the wider Christian discipling by church leaders and the Christian nurturing in the family.

In the light of the historical survey, that strategy has been seen to demand two kinds of tactical action:

•
Action to dethrone the dogma of neutrality. At the heart of the Christian surrender to secularism has been our acceptance of this dogma; at the heart of our failure to re-establish an authentic Christian voice and presence in the public realm lies the dominance of the same dogma. There is no way forward until that dogma is exposed and critically undermined in public life.

•
The establishment of Christian alternatives in education, especially distinctively Christian schools and colleges. With such a dominant secular environment, even many Christians will not be persuaded until they see actual models of Christian education that can demonstrate, in day to day operational reality, that Christian teaching is different, that Christian curriculum is distinctive, that Christian education is a better preparation for life.

PART 2
RECENT CHRISTIAN ACTION IN


EDUCATION

3  TACTICS 1 - DETHRONING THE DOGMA OF NEUTRALITY

3.1  The Cox Bill:  State Funding for Alternative Schools

In 1988 Baroness Cox of Queensbury (Caroline Cox of Black Papers fame) sought to introduce clauses into the 1988 Education Reform Act (ERA) that would have allowed schools from the reluctant private sector to 'opt in' to the state system without changing their ethos. This move was unsuccessful, but in 1990 Baroness Cox introduced a Private Member's Bill into the House of Lords that sought to amend the ERA so as to make it easier for schools 'which provide an alternative religious or philosophical ethos' to apply for grant-maintained status (Walford 1995C, Ch 5). It also aimed to amend the 1980 Education Act to make it easier for such schools to obtain voluntary aided status against the wishes of the LEA. This Bill was the initiative of Ruth Deakin (now Dr Ruth Deakin Crick), who was then Director of the Christian Schools' Campaign (CSC)
 which represented many of the new Christian schools. The acceptance of the amendment would have signalled an acceptance of a faith-based education within the framework of equal opportunity in a pluralist society. The Bill had wide-ranging, cross-party support, but it was recognized from the start that it had little chance of success. The Bill was withdrawn at the end of the second reading debate in March 1991. What it did, and did very effectively, was bring the real underlying issues into public focus. The debate was quite vitriolic at times and the record
 is an excellent document for worldview analysis. To a very large extent the debate was between those who accept or reject,

•
that society and schools should be religiously neutral;

•
that religion should be confined to the private sphere;

•
that the state should define and control public education.

In the political discussions which followed, Baroness Cox received many encouragements to introduce a modified Bill in a later session. The CSC, in following up the Bill, were advised to set up a Commission of Enquiry into the issues raised. Such a Commission could produce a substantial document to provide detailed academic support for future debate as well as a broader basis for a future draft of the Bill. Lord Northbourne agreed to lead such an enquiry and Professor Keith Watson of Reading University agreed to oversee the research side of it. However, in a meeting initiated by CSC to discuss this proposal, it was recognised that the major problem in the debate had been the belief that schools are neutral. Rather than again tackle the funding issue head on, it would be better to address the 'myth of religious neutrality' (Clouser, 1991). At that time the 1991 Education (Schools) Bill on school inspection was before Parliament and Lord Northbourne offered to table suitable amendments (Walford, 1995A, 1995C, Ch 6). CSC approached CARE Campaigns
 who willingly gave their considerable support and expertise.

3.2  The Northbourne Amendments:  Declaring the Values Base

The amendments had three aims. The first was to require schools to publish information on the spiritual, moral, [social]
 and cultural values which undergird the education provided. The second was to require the regular school inspections to include an assessment of the spiritual, moral, [social] and cultural development of the pupils. The third was to require the Chief Inspector to inform the Secretary of State for Education of the Inspectors' findings. As with the Cox Bill it was not expected that the amendments would get through, but that the process would again generate debate and give the issues wide publicity. Consequently the campaign to support the amendments was very low key and very little lobbying of Peers was done. To virtually everyone's surprise, the amendments attracted considerable cross-party support and in the whole debate there was not a single speech against the amendments! The Government agreed to introduce its own amendments to meet the concerns. This was duly done and the amended Bill passed into law as the 1992 Education (Schools) Act (Elizabeth II, 1992). The Act provided for the setting up of a national, independent system of school inspection and requires all state schools (including Church schools) to be inspected in a four year cycle. In original intention, the inspectors were to be required to inspect the quality of education, the educational standards and the financial resources and management. The amended Bill now also required the inspectors to report on 'the spiritual, moral, social and cultural development of pupils'.
 The Government also accepted the need for schools to publish information on their values base. With their stress on parental choice,
 they could hardly oppose the amendment. Parental freedom of choice is obviously critically restricted in practice, if parents do not have information on the values which a school enshrines and promotes. However the Government persuaded the House that there was no need to put the requirment into the Bill itself since it could be covered in the relevant Regulations.

Even more significantly, the attack on the dogma of neutrality was beginning to affect official rhetoric. The July 1992 White Paper contained the following hitherto unprecedented statements:

'Schools should not be, and generally are not, value-free zones.'

'Education cannot and must not be value-free'

3.3  Breaching the Dam? - State Funding for Alternative Schools.

Campaigning continued and the 1992 Education Bill, in clauses 40-46, strengthened the position of Voluntary Aided schools and made provision for sponsors (e.g. voluntary bodies) to promote Grant-Maintained (GM) Schools which can have a distinctive religious or philosophical ethos. This Bill successfully passed into law as the 1993 Education Act (Elizabeth II, 1993). This could be seen as marking the successful completion of a Christian schools' campaign that began in 1988. However, things are rarely straightforward in politics and this series of events is no exception. I have no doubt that the strategy is the correct one and that the actions taken were appropriate. But other considerations heavily qualify the conclusion of success, or may even lead to its rejection. Certainly, in my own case these considerations led me away from support for the campaign to the conclusion that the routes to state funding presently available should not be pursued. There are many lessons to be learnt which will be the focus of a later section.

4
TACTICS 2 - THE NEW INDEPENDENT CHRISTIAN


SCHOOLS

4.1  History

The first of these Evangelical Christian schools opened in Rochester, Kent, in 1969, but the dramatic increase in their numbers occurred in the 1980s and there are now about 100 in existence, with a majority affiliated to the Christian Schools' Trust
 (see CiE, 1988; Deakin, 1989, 1996; Lambert, 1993; McKenzie, 1994; O'Keeffe, 1992; Poyntz & Walford, 1994, Walford, 1994A, 1994B, 1995C). They differ from existing church schools in a number of significant respects:


(1)
They are generally non-denominational in character, representing 'a genuine grass-roots movement which is not co-ordinated or controlled by any outside interest group.'


(2)
They are sponsored and controlled by local Christian churches, communities, or parent groups.


(3)
They are the major part of a new 'reluctant private sector' (Walford, 1991, 1995C,).
 They have no ideological commitment to the private sector; indeed the parents often cannot afford to pay realistically for private education.


(4)
They were not founded in response to denominational agendas, but in response to the perceived 'secular drift' in state schools, by Christian parents who wished their children to have an education in accordance with their Christian religious and philosophical convictions.

4.2  Vision

Most - probably all - of these schools started life with a vision that understood their Christian education as a necessary extension of Christian nurture in home and church. To the extent that it also involved an exclusive emphasis on parents' responsibility for their own children, the vision precluded any consideration of the good of society at large - or sometimes even of their own children after the Primary stage. However, more and more of these schools - especially after they reached secondary level - have realised that they must address what is happening in the curriculum of state schools (and also, as we have intimated, in many church schools). In other words, if they are seeking to bring all curriculum areas under radical Christian critique, then they are inevitably bringing a Christian challenge into the heart of the public realm of society. With that understanding, the Christian schools movement became involved in politics. The story to date has been recounted in the previous section. The schools have generated a good understanding of Christian education and growing support for it, but starting from such a very low base both remain insignificant on the national stage. The following sections will address some of the major difficulties and weaknesses that this short period of apparently effective action has exposed.

PART 3  LESSONS TO BE LEARNT

5  REGULATIONS, INSTRUCTIONS AND TRAINING

5.1  Frameworks for Inspection

In this part of the paper we are considering some of the many lessons to be learnt. We will start with some of the more specific matters before passing on matters which are more general and much more serious.

With the passing of the Act establishing school inspections, it would have been understandable if Christians had celebrated a victory, but politically it was really only a beginning. What matters in the end is not the legislation, but:

•
The regulations that are framed to give legal force to the crucial amendment.

•
The instructions that are given to the inspectors.

•
The training given to the inspectors.

These will depend not on the primary legislation, nor on the record of the parliamentary debates, but on the interpretation of the amendments by the (unelected) officials in the (then new) Office for Standards in Education (OFSTED) and in the Department for Education. Failure to be involved at these stages can easily mean that secular interpretations of the amendment dominate educational practice, so that the Christian intent and impact is weakened or even lost altogether. In this case Christian organizations (especially Christians in Education (CiE)
 and CARE) were actively involved. The goal was that a training manual and/or programme be produced for inspectors that will enable them to recognise and assess values throughout the school's life, including the content of all the curricula.

The July 1992 White Paper indicated how far there was to go. Whilst it accepted that schools are not value-free, its discussion focused inordinately on RE and collective worship.
 Since the latter stand outside the framework of the National Curriculum, there was clearly little understanding of the worldview values enshrined in (and thereby tacitly promoted by) the curricula of the secular subjects. The White Paper, in its discussion of values, also stated that, 'there can be no attainment targets or performance indicators for these achievements'
 That can certainly be challenged and it was clearly a need for Christians to produce detailed procedures for worldview/values assessment backed by relevant research.

After the publication of the 1992 White Paper, the chief HMI requested a consultation paper from CARE (CiE) on the assessment of values. Following a brainstorming session with the other CiE consultants, Ruth deakin wrote the paper with John Marsh, then a quality manager for Avon TEC. The Draft Framework for the Inspection of Schools, issued in the summer of 1992, came too soon to be influenced by the consultation paper. It contained a section (5.4) on 'Pupil's Spiritual and Moral Development' which gave evaluation criteria for inspection together with the evidence to be considered. The focus was heavily on collective worship and RE. The definitive Framework (August 1992) contained a much extended and improved section (now 5.3, pp 8-9) with less emphasis on RE and worship. There were extensive lists of sources of evidence and an emphasis on the whole curriculum. This rewrite was probably influenced by the Deakin/Marsh paper. But it was all obviously too much for OFSTED and later versions of the Framework have reverted to the traditional emphasis on RE and collective worship. The only exception to this mind-set is the inclusion of value references seen as added to the secular domains, i.e. where attention is drawn to the 'inspirational' or 'uplifting' nature of works of art, literature or music, or to moral questions raised by humanities topics, or in the 'applications' of science and technology.
 The unstated assumption is that the essential core of the secular subjects is value-free. Not surprisingly no official training manuals or programmes have yet materialised to enable the inspectors to recognise and assess values throughout the school's life and (whole) curriculum. Of course, there are still officials (and scholars) who believe that values cannot (or should not) be assessed at all. So far the outcome has not been the triumph it seemed at first (Walford, 1995C, Ch 8).

5.2  Who Chooses the Inspectors?

Section 13 of the 1992 Act gave the Governing Body of a denominational school the right to appoint their own inspector of RE, but there was no provision regarding the rest of the inspection. The Church of England and the Catholic Church, in particular, immediately insisted that the new, independent teams that inspect Church schools should include a member of the appropriate denomination. Their argument was that a sympathetic knowledge of the denomination's faith and philosophy of education was necessary if an inspector is to judge the spiritual and moral development of pupils competently and fairly. The same consideration applied to collective worship. Otherwise schools with a distinctive religious ethos could be wide open to hostile inspection from secular inspectors. This demand was soon conceded.

5.3  Inspection - Winning the Battle, But Losing the War?

These events illustrate the crucial importance of keeping the strategic goals clearly in mind. Unless we do so it will be only too easy to repeat the fatal mistake of 1839, when the very first HMIs were appointed.

In 1839 the Whig Government of Lord Melbourne launched a plan for the state control of education, which included plans for a system of inspection of the secular curriculum of all grant-receiving schools. The Church opposition to this perceived downgrading of religious curriculum was intense and the Government extended inspection to cover the religious instruction. The Church was allowed to veto the appointment of all inspectors for its schools and in the following decade this facility was extended to other denominations. Up to 1870 the Inspectorate served six denominational bodies and almost 70% of the inspectors were clergymen. To strengthen their position and distance them from their denominations, they were appointed by Order in Council - hence why they, alone of all Government inspectors, have been known ever since as Her Majesty's Inspectors (HMIs).
 This appeared to be a significant victory for the Church, but in reality it was a defeat. Implicitly, the neutrality of the secular curriculum had been accepted. It is a critical mistake that has been repeated down the years. In 1944, for example, Christians were generally well-satisfied when the Education Act (George VI 1944) reaffirmed a place for (Christian) religion in schools. Indeed, RE was actually the only subject that schools were required to teach by law. But the apparent victory was yet another defeat. Why was RE legally established? It was not because it was accorded prime importance, but because it was seen as the only confessional subject, the only subject in which worldviews were important. Hence legally supported syllabi were required to safeguard 'denominational interests' and relieve teachers of 'the direct responsibility for determining what is taught in an area of the curriculum which is particularly sensitive and controversial.'
. Even in Church (Voluntary Aided) schools, the Governors' power over curriculum extends only to RE. Similarly parents have the legal right to withdraw their children from RE or collective worship, but not from any 'secular' subject, even if the worldview enshrined in the teaching of it (e.g. a Marxist view of history, or a naturalist view of science) is contrary to their own. In reality it was the secular/religious dualism that was uncritically enshrined in law.

It is strategically important that we insist that all curricula are framed within a cultural understanding, that all are moulded by a worldview. Whatever other tactical goals we have in view, we must never cease to campaign for openness and honesty about the worldviews enshrined in all curricula and in the life of every school. We must not be seen to be fighting to segregate and defend a religious corner in schools. That would truly be an own goal and further weaken Christian mission to our secular society.

6  TAKING ACCOUNT OF THE WIDER POLITICAL CONTEXT

6.1  Competition and Diversity

Three considerations led me to the conclusion that the 1990s were not an auspicious time for applications for state funding for alternative schools. The first consideration concerns awareness of the wider political agendas that dominated the Conservative years, particularly right-wing plans for greater diversity of schooling within a competitive market (Walford, 1995C, Chs 9-10). The main purpose of the 1992 Education (Schools) Act was to move schooling further into the marketplace by giving parents greater information on schools and by privatising the inspectorate. Parents were to be encouraged to select schools on the basis of examination results and inspectors' reports. It was a deeply ideological Bill (Walford, 1995C, p 84). For supporters of the ideology, the Northbourne amendments challenged nothing basic and could be interpreted as merely adding other factors to be considered by parents when making their choice in the marketplace. For opponents of the ideology, the amendments at least indicated that the purposes of schooling went beyond examination success for the job market. Both sides were happy to reject neutrality: 'the possibility of a value-neutral school was simply legislated out of existence.' (Walford, 1995C, p 86). In relation to the 1993 Act, the demand for new Christian schools fitted in with the desire to widen parental choice and make private sponsorship and finance an integral part of the educational system. But was it wise for the Christian schools to become enmeshed in this wider political programme? Might it not have deeply undesirable outcomes? By 1994 I had concluded that our present involvement was unwise. Quite apart from the pragmatic consideration that it was already looking extremely likely that the Conservative Government would not be re-elected, most of the Christian schools did not support the idea of a more competitive and, in the present climate, inevitably more individualistic and inequitable educational system. In terms of their fee structures and admissions policies, many of the new schools seek to redress inequalities, and in their curricula they emphasise (as in practice they exemplify) the Christian virtues of mutual support and sacrificial giving.

6.2  Excessive Bureaucracy

A second consideration concerned the regulations that applied to new grant-maintained schools. There was not the curricular freedom that the alternative schools needed and the regulations, in terms of administration and finance, ensured that only large schools would be economically viable. Most of those in the reluctant private sector were committed to having small or medium-sized schools only.

6.3  Justice Means Justice For All

A third consideration reflects very badly on the Christian campaign and has also thwarted it to date and for the foreseeable future. In terms of social justice, Christians ought to support other similar groups campaigning for funding. But these groups included Muslims. Sadly, the possibility of state-funded Muslim schools is totally unacceptable to many Christians. The involvement of Muslims in the campaign definitely lost the Christian schools a lot of Christian support. But, of course, the idea of Muslim schools is equally unacceptable to most politicians (Sisson, 1981; de Candole, 1991). The 1989 Rushdie affair
 and the 1990-91 Gulf War could not have come at a worse time. The bogey of Muslim fundamentalism has made it impossible for any of the major political parties to fund Muslim schools in the early to mid nineties.
 In order to preserve their claim on liberal credentials and to avoid direct offence to Muslims, all sorts of 'technical' reasons for refusing funding have been given by ministers.
 In order to preserve an impression of even-handedness all applications by alternative schools under the 1993 Act were turned down by the Conservative government of John Major. Implementation of the Act's provisions had to await the New Labour government of Tony Blair. By then the New Christian Schools had given up or lost interest and state-funding has instead been extended to some Muslim, Seventh Day Adventist, Sikh, Jewish and Greek Orthodox schools. The Christian campaign achieved state funding for others, but not for its own schools.

The bogey of state-funded Muslim schools was probably the main reason why the campaign for funding achieved so little. The Muslim issue gave new life to the bogey of 'fundamentalism' in general. Any minority group pressing for rights runs the risk of being dismissed in those terms. Christianity is phenomenologically so diverse in the Western world, that there is no difficulty in finding examples to fan the flames of that concern. Some right-wing private Christian schools in the United States have been studied by scholars who have been horrified by what they found (e.g., Peshkin,1986; Rose, 1988; Berliner, 1997)
. Nearer home, others will urge on us the dangers of segregated schooling as seen in Northern Ireland.
 Particular curriculum issues fuel similar 'concerns'. Walford (1995C, p 123) notes that of the 53 new Christian schools he surveyed, all but one taught Biblical creation as scientific fact and the evolutionary view as false. Walford clearly takes it for granted that his readers will be duly horrified. I need not question that some of these schools will be dealing with the issues in a naive and facile manner, but the matter cannot be dismissed as easily as that.
 There are serious unresolved issues here that are the focus of ongoing hot debate. The core issue is that secular evolutionists tend to take it for granted that science and a commitment to [ontological or epistemological] naturalism are one and the same
 and that therefore evolution is the only scientific game in town.
 To put it mildly, the identification is controversial and there are standard, but very strong, objections to naturalism which must be addressed (see, e.g., Johnson, 1995; Ward, 1996; Jones, 1998).
 If that identity can be questioned, then it becomes possible to consider scientific alternatives to evolution. But, of course, there are those who immediately seek to load the dice by giving media exposure to certain 'fundamentalist' (and philosophically naive) American creationists, implying (falsely) that there are no other creationist traditions today. In reality there are several. There is, for example, an 'intelligent design' tradition with which I have seen very little serious engagement in the UK media, despite this tradition's rapidly growing strength (see, e.g., Behe, 1996; Dembski, 1998A, 1998B, 1999, Johnson, 1995, 2000, Moreland, 1994). In short there are issues at stake here which cannot be cavalierly dismissed by the cry of 'fundamentalism'

The bogey man phenomenon provides a useful bridge to the crucial matter of minority rights. We live in an age that pays increasing lip-service to the notions of multiculturalism, pluralism and minority rights. But to those who regard themselves as minorities, it can appear very hypocritical. The worldview (or ideology) of the dominant culture - let us say, broadly, secular, liberal, democratic capitalism - has shaped and coloured all the institutional structures of modern society and is spread everywhere by the processes of modernisation, especially by the mass media which render the experience of secular modernity so all-pervasive. Faced with that crushing imbalance, talk of pluralism rings very hollow, Worse still, many minorities have themselves succumbed unawares to secularisation and have lost a large part of their distinctiveness as a result.
 It is also only too easy for practice to part company from rhetoric and professed identity (Brantlinger et al, 1996). This has been the discovery of many of us involved with the new Christian schools. We have been coming to the realisation that our task has to go beyond the schools themselves. In order to rediscover and re-establish Christian education, we must also re-establish those distinctively Christian communities and cultures which will provide its context of meaning and contain significant Christian identities
 for the students to model. The rediscovery will not, of course, happen by returning to some former incarnation before the distinctiveness was lost. It will happen as we develop an incarnation appropriate to our own time and location. It is a very tall order, but there is no other alternative to increasing marginalisation and irrelevance.

7  LOGISTICS: THE NECESSITY OF COMMUNITY SUPPORT

7.1  Introduction

The last paragraph has raised the key matter that has often been implicit in the rest of the paper, but now needs to be made explicit. Everything - all the structures and processes of society - are stacked against the kind of radical change that support for alternative education would entail. We are dealing with issues that communities must tackle as communities if they are to tackle them effectively at all. Implementing radical solutions at odds with the wider society places enormous demands on schools and on all those who teach and work within them. Individuals, however highly motivated, are very unlikely to succeed without a supportive community. For many, the experience of trying has been so traumatic that they have given up (Gill, Patel, Sethi & Smith, 1987, Bagley, 1992, Troyna, 1993). I am sure Stephen May is right when he wonders if this is why so few schools have attempted such change at all (1994, p 7). Changing the power relations brings its own deep challenges and can easily be experienced as very threatening:

Access to power for others is all very well until it actually impinges on your own! What this has seen at Richmond Road
 is the gradual loss of some of the initially enthusiastic white liberals from involvement in school management along with, at times, the development of conflict situations.
(May, 1994, p 92)

In this light, it is profoundly disturbing to find Brian Bullivant (1981, p xi) pondering the 'paradox' that 'for all its imperfections, multicultural education by perpetuating ethnic hegemony may be functional in assisting democratic societies to survive.' He adds as 'essential' that 'those weaknesses which do exist may be allowing a more traditional knowledge-based form of education and curriculum to become established, which in the long term may prove to be the saving of our kind of society.' In other words, the professed multiculturalism is a sham. Whether explicit, as here, or implicit, these subtexts seem to run through much of the liberal literature. One wonders how serious liberals really are when they speak the language of pluralism and tolerance (cf. Vine, 1992).

7.2  Can Christians Be Discipled in Church?

The major problem that confronts Christian action in educational policy is the virtual absence of Christian communities that have not succumbed to the idolatrous dualisms that dominate the wider secular society (Section 2.1). The crying need of the hour is the rediscovery of 'church' as functioning communities of God's people: all those in a given locality who have a common allegiance to Christ, who share in a common life and who regularly meet together. In any large church (of city or town) that community will include, e.g. Christian businesses, medical practices, legal practices, garages schools and shops. We must exorcise from our understanding our pagan culture's public/private and secular/sacred dualisms. But at present those dualisms rule our churches, and teaching on the 'secular areas of life and discipleship has largely been excluded from church and family programmes. John Stott's words of 1975 still ring only too true:

We are often given the impression that if a young man
 is really keen for Christ he will undoubtedly become a foreign missionary, that, if he is not quite as keen as that he will stay at home and become a pastor, that if he lacks the dedication to be a pastor, he will no doubt serve as a doctor or a teacher, while those who end up in social work or the media or (worst of all) in politics are not far removed from serious backsliding! (Stott, 1975, p 31)

7.3  Resourcing Christian Education

This topic takes us far beyond the scope of this paper and readers interested in following it through should refer to the paper referenced previously (Jones, 2000). But the need is very great. Christian teachers do not make a Christian school nor do they ensure Christian education, unless they are given, and own for themselves, that insight and critical reflection which secular training programmes cannot give them. We need Christian courses that will train present and prospective teachers in the skills of worldview analysis, that they may recognise the diverse influences that mould current curricula and may know how to transpose their teaching into a Christian worldview framework. In each locality we need a coherent pattern of Christian education so that issues of social justice and equality of opportunity are properly addressed. We need urban Christian community development that includes a wide range of occupations and professions, including advice and counselling services. Not just, of course, for ourselves as Christians, but also for the common good. Following the Creator's designs for living works best for every one of his human creatures.

The words I wrote at the end of section 6, make a fitting conclusion.

In order to rediscover and re-establish Christian education, we must also re-establish those distinctively Christian communities and cultures which will provide its context of meaning and contain significant Christian identities for our students to model. ... It is a very tall order, but there is no other alternative to increasing marginalisation and irrelevance.
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� The following history draws on the standard sources, e.g., Armytage, 1970; Barnard, 1961; Cruickshank, 1963; Curtis and Boultwood, 1966; Eaglesham, 1967; Morrish, 1970; Sanderson, 1991; Simon, 1965, 1974A, 1974B, 1991.


� Needless to say, most schools and teachers draw eclectically (though usually unawares) from more than one tradition.


� In partial mitigation, it must be noted that the churches shared their educational vision with the vast majority of the middle and upper classes of the day.


� Even in the 1840s Dr W F Hook, then Vicar of Leeds, noted that the Church was an 'object of detestation to the working classes' (Cruickshank, 1963, p 15). For an overview of working class alienation, see Simon, 1974A; Gamble, 1991.


� Simon, 1991, pp 51-54.


� The contribution was set at 50% in 1944, but was reduced to 25% in 1959 and to 15% in 1975.


� However church schools catered for just 30% of pupils.


� Less than 5% of Anglican schools cater for secondary-aged children.


� The Christian Schools' Campaign (founded 1989) was originally the campaigning arm of the Christian Schools' Trust. It separated to merge with Christians in Education (CiE) in 1992. See Walford, 1995B for an appraisal by a secular scholar.


� Hansard, 1991, 256 (52), Monday 4 March 1991.


� CARE Campaigns (founded 1983) is the campaigning arm of CARE Trust (Christian Action, Research and Education, founded 1983 to support Christian standards in society and co-ordinate practical caring initiatives nationwide and throughout Europe).


� Added as a result of the debate.


� Education (Schools) Act 1992. Section 2(1) (p 2) lays the requirement on the Chief Inspector for England. Section 6(1) (p 4) extends the same requirement to Wales and Section 9(4) (p 6) lays the same requirement on all registered inspectors.


� Cf the July 1992 White Paper (DFE, 1992) titled Choice and Diversity.


� DFE, 1992, Section 1.29 (p 7).


� DFE, 1992, Section 8.3 (p 37). I write 'beginning' because the implications are clearly not well thought out. The two statements quoted are actually contradictory and the latter is badly phrased. If education cannot be value-free then 'must' is inappropriate: it is not a question of whether values are being promoted, but which values, whose values. It should also be noted that the Secretary of State for Education at the time was John Patten, a committed Catholic Christian who held strong views on the place of values in education.


� The Christian Schools' Trust was founded in 1989 to support Christian schools in the UK and develop and promote Christian Education.


� Besides the New Christian Schools, this sector of education includes, e.g., other small Christian schools, the small free schools, Human Scale Education schools, Muslim schools, and Steiner schools.


� Christians in Education was founded in 1986 to equip parents, churches and teachers to be prayerfully and effectively involved in education. It later merged with CARE and has been renamed CARE for Education (CfE).


� DFE 1992 Section 1.29-1.32 (p 7) and Ch 8 (pp 37-39). See also DFE/NCC/SEAC 1992 p 4 'Religious education and the spiritual and moral dimension'.


� DFE 1992, Section 1.31 (p 7).


� In the modern debate, John Patten set the trend (Patten, 1992).


� See DES/HMI, 1991.


� Swann, 1985, p 483


� The fatwa (death sentence) imposed on a lapsed Muslim, Salman Rushdie, by Iran's Islamic leader, Ayatollah Khomeini who interpreted Rushdie's book The Satanic Verses, as defamatory of Islam and the prophet Muhammad. 'It was this case, perhaps more than any other single event, which has led people in the West to think carefully about the nature of "multiculturalism", and the extent to which the claims of minority cultures can or should be accommodated within a liberal-democratic regime.' (Kymlicka, 1995, p 19).


� This is my own conclusion as an active participant in the campaign, but see also Dwyer (1993) who argues that the Muslim campaign was perceived as a challenge to the hegemonic liberal culture and so rejected. This was also the assessment of many Muslims - see, e.g., Hewitt, 1996.


� A common reason is that there are already surplus places in the area. This is particularly unconvincing because one point of the 1993 legislation was to uphold parental demand against such 'excuses' (Deakin 1996, pp 102-104).


� This is not to say that these critiques cannot be questioned - see, e.g., Thiessen, 1993.


� The relationship between segregated schooling and intercommunal conflict is far from clear - see, e.g., Dunn, 1986, Dunn & Morgan, 1991, Greeley & Rossi, 1966; Greer, 1985; Greer & McElhinney, 1984, 1985; Hornsby-Smith, 1978; McAndrew & Lemire, 1996. It seems at least fair to conclude that there is no hard evidence that segregated schooling fosters intolerance and increases inter-cultural conflict.


� See Cobern, 1994, Smith, 1994 and Jackson et al, 1995, for recent articles on teaching evolution which recognise that there are serious unresolved issues and that modern science is not independent of worldview commitments. Leahy's caveat concerning the greater risk of indoctrination in secular subjects is also pertinent (Leahy, 1990). See also Haydon (1994, 1997, Ch 10) for one liberal educationalist who defends the inclusion of religious perspectives, even in science lessons.


� Even in reference to multiculturalism, many science teachers take it for granted that science is inseparable from a 'materialist rationality' (Lowe, 1995, p 661): '[I]t is difficult to teach science effectively and honestly in such a way that it does not present a new world-view as an option. Science is not simply a collection of 'facts' and transient theories. It is a way of gaining knowledge of the world and interpreting that knowledge. It is a way of seeing the world: a world-view. To teach it as anything less is to present an impoverished science.' (Lowe, ibid., p 665). In his Introduction to a special issue of the UNESCO educational review, Prospects, on education and culture, Bob Teasdale notes that, 'Belief in the superiority of the modern scientific world-view has been especially strong and pervasive. Its emphasis on certainty, objectivity, predictability and instrumental rationality has dominated the education systems introduced by the Europeans.' (Teasdale, 1995, p 588).


� Many scientists need to be reminded of the strong point (urged in their different ways by, e.g., Popper, Kuhn and Feyerabend) that well-articulated alternatives are essential to critical evaluation of any theory. 'The only conceivable' theory soon becomes a fossilised dogma.


� It is pertinent to note that despite the claims of [ontological. or at least methodological] naturalism, much discussion of evolution by secularists, from Darwin right up to today, is peculiarly theological (Nelson, 1996; Jones, 1998).


� Mel notes that, 'The people of PNG were either unknowingly or through a sense of naïveté participating in and perpetuating an education system that taught their children to become aliens to their own culture.' (Mel, 1995, p 693). The same has happened with cultural minorities (Christian included) in Britain.


� 'Characters' in MacIntyre's terminology (see MacIntyre, 1985).


� The unique multicultural primary school in Auckland, NZ, which is the focus of May's study.


� For further discussion see Jones, 2000.


� The gender bias is the only evidence to show that it was not written in recent times!





